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EXECUTIVE SUMMARY

In the third quarter, Spirit Lake Consulting, Inc. has made major progress toward its goal of distributing the results of Disability Access research to a wider audience within Indian country–as made possible by the Research Utilization Award (RUA) from the Research Utilization Support and Help (RUSH) project.

The  Information Use Survey data collection and analysis has been completed. As a result of those findings, Spirit Lake Consulting has made adjustments in the way it promotes its services. In the fourth quarter, through a National Center for the Dissemination of Disability Research (NCDDR) webcast, community newsletter articles, journal articles and the Spirit Lake Consulting website and mailing list, these results will be disseminated to a much wider audience with the intention of causing change in the methods by which disability services organizations and researchers distribute information on the nation’s reservations.

Presentations on the IEP and parental involvement in special education were given at Standing Rock and Spirit Lake reservations and at the National Even Start Association conference. At the request of the Standing Rock schools, a shortened presentation of 90 minutes was provided to fit with their logistical requirements for transportation and scheduling. Additional presentations are scheduled for the Mandan, Hidatsa, Arikara Nation and Trenton Indian Service Area, with more reservations to be added in the fourth quarter. Analyses of pre- and post-test results showed a statistically significant increase in scores on the IEP measure for those attending a three-hour workshop but no significant difference for those who attended the shortened workshop.

 Access to the Spirit Lake website has continued the dramatic increases seen during the first two quarters. Monthly visitors are over 29,900. 


The project has yielded two unexpected benefits. A wealth of data has been collected on effective and ineffective methods for research and dissemination on reservations. Also, a unique database of qualitative and quantitative data is available on information use by both individuals with and without disabilities residing on American Indian reservations.

BACKGROUND

The goal of the Research Utilization Award (RUA) from the Research Utilization Support and Help (RUSH) project is to distribute the results of Disability Access research to a wider audience within Indian country. Three major activities will take place under this award:

1) A multi-method information use survey was conducted to determine the means by which people with disabilities, their family members and non-disabled tribal members receive information. It was found that greater use is made of electronic media than generally assumed in the research literature.

2) A computer-based training module focused on Individualized Education Plans was developed and is in the process of being evaluated.
3) Training demonstrations are being conducted on several reservations not included in the original Disability Access project, and at tribal-focused conferences.
This interim report summarizes progress on each activity through the third quarter (August- October, 2007).  Copies of all data collection instruments, with the exception of the short form of the IEP test,  were included in the first interim report and are not reproduced here.

ACTIVITY #1: Information Use Survey

In the third quarter, an additional 273 surveys were collected, for a total of 507, of which 305 were from individuals with disabilities or members of their immediate families. Although data collection of the Information Use Survey as a stand-alone instrument was completed in September 2007, we will continue to include these surveys as part of the data collected during the IEP workshops as well. While the additional 202 surveys may be used at some point for comparison of people with disabilities to the general population, the present report focuses only on those surveys collected from persons with disabilities and their families.

The Information Use Survey provides a unique dataset on Native Americans, predominantly in the Great Plains states. Data are included on individuals with disabilities and their families and those without a disabled family member. These data will provide a sample of sufficient size to assess media usage for Native Americans by disability status, tribal affiliation and reservation residence. Demographics of participants are shown in Table 1.  Not all 305 respondents answered every question; the N’s are shown in the table by item. Although the youngest participant was 14, only ten of 297 individuals responding to this item reported an age under 18, of these eight were seventeen or eighteen, one respondent was fourteen and one was fifteen. All ten had attended the workshops, either as the parent of a young child with a disability or a secondary caregiver for a sibling with a disability.

Table 1

Demographics of Information Use Sample
	Variable
	N
	Mean
	SD
	Min
	Max

	Age
	297
	35.3
	14.1
	14
	76

	Years of Education
	296
	12.9
	2.2
	7
	22

	
	N
	% of Respondents

	Gender(Female)
	187
	61%

	Enrolled Tribal Member
	283
	93%

	Self or family member has a disability
	305
	100%



Access to electronic media was assessed by three questions, whether the respondent had an e-mail account, a home computer and access to the Internet at home. All respondents were asked these three questions.  Responses are shown in Table 2.

Table 2

Computer Access of Native Americans with Disabilities (N=305)

	Variable
	N
	%

	Have an e-mail account
	186
	62%

	Own a home computer
	176
	58%

	Home Internet access
	161
	54%


The RUSH information survey included additional items on frequency of use of electronic and other media (radio, print). When the RUSH project was funded, questions were added to the workshop pre-tests regarding frequency of use of electronic and other media. These questions were asked of 194 subjects who were individuals with disabilities or their immediate family members. Responses regarding use of types of media are shown in Table 3.

Table 3

Frequency of Use by Type of Media
	Source (# of Responses)
	Daily
	Weekly 
	Monthly
	Less than Monthly

	Radio (N= 194)
	68%
	21%
	3%
	8%

	Newspaper (N=194)
	42%
	34%
	12%
	12%

	Internet (N=192)
	41%
	21%
	9%
	29%

	Read E-mail (N=186)
	39%
	18%
	8%
	35%


In 1999, a National Telecommunications and Information Administration report on the digital divide found that only 19% of Native Americans had access to the Internet.
 In contrast, the current data show that, in 2007, 71% of our sample used the Internet at least monthly and 65% used e-mail. It has been assumed by some agencies that the Internet was an inappropriate means of contacting Native Americans with disabilities, who are disproportionately lower income and lower in education than the general population. Contrary to this assumption, the data show that these individuals and their family members are as likely to surf the Internet or read their e-mail each day as read a daily newspaper.


What about that 30-35% that does not read e-mail or use the Internet? Newspapers and, especially, radio announcements provide an alternative. A second avenue for disseminating information is non-media sources. These include newsletters disseminated by schools, Head Start and vocational rehabilitation and flyers posted around the community. How often do people really read these documents? Parent involvement is low throughout Indian country. Is it because parents are just not getting the information? As shown in Table 4 below, the majority of respondents reported reading each type of newsletter less than once per month. A variety of reasons are plausible; the organization does not produce a regular newsletter, the respondent does not have a child in e.g., Head Start, a newsletter is produced and distributed but the respondent does not receive it, e.g., does not check child’s cubby at Head Start, student throws it away on the way home. For the scope of this study, however, the emphasis is on what are effective means of dissemination, not the reasons a particular method is or is not effective.
Table 4

Frequency of Use of Non-media Sources

	Source (# of Responses)
	Weekly 
	Monthly
	Less than Monthly

	Newsletters from …

	Elementary School (N=172)
	12%
	26%
	62%

	Middle School (N=172)
	10%
	20%
	70%

	High School (N= 176)
	10%
	23%
	67%

	Head Start (N=177)
	6%
	19%
	75%

	Vocational Rehabilitation (N=172)
	3%
	13%
	84%

	Flyers posted in…

	Stores/ businesses (N=178)
	38%
	26%
	36%

	Tribal Administration Building (N=179)
	26%
	25%
	49%

	Child’s School (N=165)
	30%
	19%
	51%

	Casino (N=172)
	16%
	27%
	57%

	Tribal College (N=165)
	16%
	24%
	60%


As can be seen above, more respondents reported reading flyers regularly than newsletters. Interestingly, Head Start is considered by some reservation programs a good resource for dissemination, since parents pick up their children at the centers, and thus can be given information in person. Yet, twice as many respondents reported reading flyers posted in businesses or the tribal administration building.


Details on sampling, procedures, further data analyses and implications will be provided in an article currently being written for publication. In brief, these data suggest that disability service organizations that wish to reach Native Americans living on Indian reservations are underestimating the effect of electronic media sources such as e-mail and web pages. Such sources, however, should be off-set by more low-tech offerings as radio and flyers posted in the community. A combination of these sources would be most effective for those organizations for which comprehensive dissemination of information is most important, e.g., Child Find.

Activity #2: Creation and evaluation of a computer-based module focused on Individualized Education Plans


As mentioned in the previous quarterly report, the long-term benefit of this activity may turn out to be as much in what has been learned about effective research procedures work in reservation communities as in the results themselves.  Our staff members have documented extensively steps in subject recruitment and data collection for this activity. In Dr. Longie’s field notes following on-site training on one reservation, he wrote,

Although being Indian helped, in many ways, I was as much at a disadvantage as a white researcher.  One of the terms used at  the White Earth Reservation that I found interesting was “Indianonish”.  This term was used to describe Indian people who were reluctant to talk to people, trust outsiders or participate in study and didn’t really care to acquire material things.  One of the people said being Indian means being quiet, not trusting people, wanting to do things but doing it in your own way.


Researchers who have a predetermined “right” way that training should be done on the reservation are in danger of being disregarded as arrogant at worst and irrelevant at best. This disinclination to participate in externally defined experiments should not be misinterpreted as lack of sophistication nor as unconcern with their family member with a disability.


Changing our research methods to accommodate the community needs rather than our own convenience resulted in a much higher response rate. Effective accommodations included contacting community members well in advance of the training, advertising in numerous locations on-site and arranging training to the most convenient schedule for the community, even when this meant sometimes canceling and rescheduling at the last minute two or three times. If the power lines were knocked out by thunder storms or a tribal elder died and a wake was scheduled, the researcher might arrive to find no more than three or four people at a training site. The only option was to train those who appeared and reschedule for another day. As can be seen from Table 5 below, the number of participants in the workshops, listed in chronological order, has increased substantially over time by applying these lessons learned.

Table 5

Workshop Participants at Each Reservation Site

	Reservation
	Participants

	White Earth
	4

	Sisseton/ Wahpeton
	3

	Spirit Lake
	20

	Standing Rock
	81

	TOTAL
	108


In evaluating the effectiveness of the IEP training, two samples have been used. The first sample consisted of 20 individuals who completed the entire three-hour workshop and a pre- and post-test. Although there were 27 individuals who attended one of these workshops, only 20 had usable data. A second sample consisted of 42 individuals who had attended a 90-minute workshop. Again, there were 81 individuals who attended the shortened workshop; 75 of whom completed either a pre-test or post-test, however, only 46 completed both the pre- and post-test. As less material was covered in the 90-minute workshop, these individuals received a shortened version of the IEP test. A copy of this test is included in Appendix A.

Table 6

Demographics of Workshop Samples
	
	Full Workshop

(N=20)
	Abbreviated Workshop (N=46)

	Variable
	Mean
	SD
	Mean
	SD

	Age
	38.2
	15.7
	39.0
	14.1

	Years of Education
	12.0
	3.3
	12.7
	2.0

	
	% of Respondents
	% of Respondents

	Gender (Female)
	85%
	82%

	Enrolled Tribal Member
	80%
	93%


The home page for the computer-based training module is shown in Figure 1 on the following page.

Training was done in natural settings on the reservations, the school gymnasium, computer labs at the Boys and Girls Club and tribal colleges. Training sessions were 
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Figure 1: Special Education Rights Home Page

announced via flyers posted in the tribal administration building, local grocery stores and casinos. Directors of organizations serving individuals with disabilities were contacted via telephone and asked to announce the training to staff and clients of their program. A paired t-test was performed for each sample. For the full workshop sample, the mean on pre-test was 21.8, on the post-test, the mean increased to 27.8, a difference that was statistically significant (t= 3.44, p <.01) . For the sample receiving the abbreviated workshop, the mean on the shortened version of the pre-test was 7.3, while the post-test mean score was 7.1, a difference that was not significantly different from zero (t=0.80, p > .40 ).

There is a limit to how much accommodation can occur, though, without jeopardizing results. While significant differences between pre- and post-test scores were shown for the three-hour workshop, there was no significant improvement after the 90-minute presentation. It appears that 90 minutes is insufficient to have a noticeable impact on participant knowledge of special education and IEPs.  

While one cannot conclude causation, as the subjects were not randomly assigned to the shortened or regular workshop groups, all workshops had the same presenter, the locations were similar, and, as shown in Table 6 above, participants were similar in age, education and gender.  The internal consistency reliability (Cronbach alpha) of the short version of the IEP test was lower than for the longer form of the test, .66 versus .86, an expected finding, since adding appropriate items to a test should increase its reliability. The failure to find significant results may have been attributable to a less reliable instrument.

Generalizations from a sub-sample of twenty participants (those in the full workshop), should be undertaken with caution. In November, the three-hour sessions will be provided on the Mandan, Hidatsa, Arikara Nation and at the Trenton Indian Service Area.  Presentations on three other reservations are still in the process of being scheduled. The remaining workshops are scheduled for three hours, inclusive of data collection. In an effort to increase the response rate, a raffle will be conducted at the end of each session when two star quilts, a traditional gift, will be given away. During the holiday season, it is expected that the opportunity to win prizes that are valued gifts will substantially increase the percentage of participants who attend the entire workshop. More extensive analyses of the data on IEP training will be presented in the final report when data collection has been completed and both a larger and more complete dataset should be available as a result of these steps for enhanced recruitment and data collection.

Activity #3: Disseminating research findings on the effectiveness of the Disability Access Virtual Schoolhouse model.

Five objectives are related to this activity.

I. Disseminating our research findings on the effectiveness of the Disability Access Virtual Schoolhouse model directly to 300 individuals with disabilities and their caregivers. As noted under Activity #2, presentations have been given to 108 individuals, with presentations in two communities scheduled for November and more in the process of being scheduled.

II. Increasing the number reached by our monthly e-newsletter from the current 359 concentrated overwhelmingly on the Spirit Lake, Turtle Mountain and Fort Berthold reservations to over 1,200 spread among eleven reservations across four states.

This is the one area where substantial additional effort will be required in the fourth quarter to meet the objective. Although there have been additions to the mailing list, high staff turnover within reservation programs have resulted in a loss of subscribers who were enrolled on the mailing list using their work e-mail. The current subscription is slightly under 400. 


In the fourth quarter, using what we have learned from our Information Use Survey, major efforts will be undertaken to increase our e-mail subscription list by adding a subscription link to the home page, Spirit Lake Forum and contact form. All workshops presented on reservations will include a sign-up sheet requesting participants’ e-mail addresses. While this is on the current IEP test, only a small percentage of participants provide this information. Asking for it twice–at sign-up and on the IEP test–will increase the likelihood of a response, particularly among those who come late and leave early, thus not completing the IEP test. These are the ‘difficult to reach’ sub-group that it would particularly benefit to receive a regular electronic newsletter providing disability information.

III. Reaching over 150 staff members serving persons with disabilities and their families through regional and national meetings predominantly attended by staff of Native American programs.

At the Consortium of Administrators of Native American Rehabilitation  (CANAR) conference in Washington, D.C. during February, 2007 staff members gave demonstrations of the Disability Access site to 53 staff members and consumers from tribal vocational rehabilitation projects and distributed over 200 copies of the Miniwakan Tiyospaye newsletter targeting tribal members with disabilities and their families.  In April, Dr. Longie presented a workshop during the Indians into Medicine (INMED) meeting in Grand Forks to introduce the leaders from 27 tribes to the Disability Access project. INMED is a nonprofit corporation which aims to receive and distribute information about services and opportunities to overall improve the health and welfare of American Indians and provide access to community resources for the reservations.  In the second quarter, a presentation was given at the CANAR mid-year conference to ten staff members. In the third quarter, a presentation was given at the National Even Start Association where 30 copies of the CD-ROM were distributed to  attendees and a presentation given on the Disability Access training. 

There have been 97 individuals who participated in hands-on demonstrations and presentations of the results of the Disability Access training, and a total of 267 who received information at these events, including copies of the CD-ROM and the Miniwakan News, with articles on the project and samples of products included on the CD-ROM. The number of participants in workshops or demonstrations at each event, and the number receiving newsletters and CD-ROMs are shown in Table 7.

Table 7

Participants in Staff Outreach Events

	Event
	Participants in Demonstration
	Materials Distributed to Participants

	Annual CANAR Meeting
	53
	200

	Indians into Medicine
	27
	27

	CANAR Mid-year
	10
	10

	National Even Start Association
	7
	30

	Total
	97
	267


IV. Disseminating our results to over 10,000 readers in the target population through publication in reservation-based agency newsletters and the Tribal College Journal.

An article on parent involvement in the Individualized Education Plan was published in October in the Four Winds School newsletter, sent to 190 families. The same article was submitted to two other agencies which have yet to include it .  A copy of the article is included in Appendix B.  Based on the results from the Information Use Survey, this article has been e-mailed to the Spirit Lake mailing list with a request to subscribers to distribute to reservation school and agency newsletters. In the first quarter, Disability Access was the subject of a front-page article in the Turtle Mountain Times, a local paper with 3,200 readers. The bulk of dissemination activities are planned in the fourth quarter, with the submission of articles to journals and additional articles submitted to school, community and agency newsletters and newspapers.

V. Disseminating our research findings via the web to over 10,000 users per month, an increase from the current average of 2,700 per month.

As shown in Figure 2 below, this objective has been greatly exceeded. In October, the number of website visitors was just short of 30,000 – 29. 963. 

Most of the visitors come to the site by direct request, either typing in the URL or linking directly from a link in our electronic newsletters, one of the CD-ROMs distributed at conferences or a link from an e-mail to the mailing list. The Spirit Lake Forum, where community members can post their views on issues related to disability, small business, ethics or other reservation concerns is the most frequently visited area; 15% of all website visitors enter the site through the forum home page or the index page for one of the forum categories. 

[image: image3.wmf] Figure 2: Website visitors by month

Although the staff has publicized the Disability Access site by requesting links on Native-focused websites, the top referrer each month by far is Google. This is related to the web dissemination efforts, however, as the Google algorithm includes the number of web pages that link to a site.


An additional web dissemination effort will take place in the fourth quarter in a webcast through the National Center for the Dissemination of Disability Research. The topic of this webcast will be effective and ineffective methods of disability research and dissemination on reservations. Also in the fourth quarter, a survey will be added to our website and e-mailed to all mailing list subscribers to collect  data on effectiveness in increasing knowledge of and involvement in the Individualized Education Plan.

Conclusions

The Disability Access RUSH project has increased our knowledge on two fronts. First, a unique database has been collected, shedding light on how Native Americans with disabilities and their family members obtain information. This information has already been applied by the present project to expand the use of both electronic media and flyers posted in community sites in dissemination of information. 

 Second, the RUSH project has moved training for individuals with disabilities and their families from research to implementation. The initial Disability Access research was conducted in a much more controlled environment. Participants were paid $50 for participation, but only if they completed the pre-test, post-test and two full days of training.  In the present study, participants were not paid for their time and there was no requirement to participate. In one instance, the school requested that the staff provide parent training in a 90-minute session, rather than the scheduled three-hour workshop. The standard three-hour workshop includes both general information on Individualized Education Plans and specific information on two of the most common disabilities, learning disabilities and Attention Deficit Disorder. The abbreviated workshop did not include disability specific information nor on transition planning. While a three-hour workshop does appear sufficient to bring about a significant change in participants’ knowledge, the 90-minute workshop did not. 

Data collection will continue in the fourth quarter to further confirm or refute the findings to date both on the usefulness of multiple high-tech and low-tech methods in increasing participation, and on the effectiveness of the IEP training workshop.

APPENDIX A

Short Form of IEP Test

Please tell us about yourself

Name __________________________________________ Age ________

____ Male   ____ Female

Are you an enrolled tribal member?  ___ No  __ Yes    



If so, which Tribe? _____________________

How many years of schooling have you completed?  ______

Do you or a close family member of yours have a disability? ___ No   ___ Yes

Do you have an e-mail address?  ___ No  __ Yes

If yes, please give your e-mail if you would like receive free information on working with schools and other organizations on the reservation

____________________________________________________________

Do you have a computer in your home? __ No  __Yes

Can you access the Internet from your house?   __ No  __ Yes
True or False

For statements 1 through 4 below, please indicate write “T” in the blank if you think the sentence is ‘true’ and an ‘F’ if you think it is false.

1. ___ An IEP can be either verbal or in writing.

2. ___ If school personnel thinks in the best interest of the child, they can make special education decisions without parental involvement.

3. ___ Parents have a legal right to have school officials listen to their opinions on decisions such as their child receives special education services.
4. ___ Students are allowed to attend their own IEP meetings.

MULTIPLE CHOICE

5.  Which of the following is true?

a.  An IEP may be no more than the child’s class schedule and teachers’
 

    names.

b.  An IEP states how much time this child will spend with children who do        

    not have disabilities.

c. If parents are disruptive, the teacher has the right to hold an IEP        

    meeting without them.

d. Because it may impact their self-confidence to hear themselves being  

    discussed, students cannot attend IEP meetings.

 

6.  Who should determine the goals for a person with a disability?

        a.  The individual, with input from those who know him or her best.

        b.  Immediate and extended family, whenever possible.

        c.  An agency with the most resources and knowledge to help that person.

d.  The closest relative, e.g., wife, mother, father.

7. IEP stands for

a. Individualized Education Plan 

b. Indian Education Program

c. Inclusion, exit, placement

d. Independent Existence Planning
8. An IFSP is 

a. A program that serves Indian children in foster care.

b. Like an IEP, but designed to meet the needs of younger children.

c. A BIA plan for how school impact aid should be spent.

d. A plan for integrating special education services for children living in foster homes.

9. Which of the following statements is true? 

a. Although most school districts provide a free, public education for children with disabilities, they are not legally required to do so.

b. The law requires a free, public education for all children regardless of disability.

c. Laws relating to public education do not apply on the reservation due to tribal sovereignty.

d. Schools are only required to provide special services for children with mild disabilities if they have money available in the budget.

10.Students with learning disabilities usually benefit from

a. Being educated in a separate classroom for children with LD.

b. Being treated the same as other children, with no need for special education.

c. Modifications such as longer time to take a test.

d. Having lower expectations for them so they don’t get frustrated.

11. Attention Deficit Disorder is characterized by

a.  Extreme distractibility and impulsive behavior.

b.  Attitude problems and below average intelligence.

c.   Not being able to sit still and constant lying about bad behavior.

d. Impulsive behavior and aggression against other students.

APPENDIX B

Article Submitted to School and Agency Newsletters

Being Involved in Your Education: Knowledge is Strength!

By Dr. AnnMaria De Mars
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It has been said that "Knowledge is power". We believe that. The more knowledge you have about what should be on an IEP, the better you will be able to gain what you or your child needs.

When we first started doing these workshops years ago, we began with talking about the importance of parent involvement and how students should be involved in their own education.

One day, a mother from Spirit Lake came up to us after a workshop and said, 

"Stop right there! How am I supposed to see what he needs is on an IEP when I don't even know what I can ask for? Why don't you start with what should be on an IEP and what a good IEP looks like, so I can even know if my son has a good one or not?"

So, we did. You can find this information in the Disability Access: The School Years workshop which is on-line and available free through December, 2007. Obviously, the entire two-day workshop is beyond the scope of a single article, but two of the main points are what is a good IEP looks like and what is on an IEP.


First of all, a good IEP is in writing and everything important is in writing. How do you decide if something is important? Well, is it important to you that it be followed up on and get done? If the answer to that question is, “Yes,” then it is important enough to get in writing.
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Evelyn Klimpel, SLC Consultant, emphasizes the importance of getting agreements in writing.

"There was one time when I had a long discussion at the IEP meeting about my son's needs. Everyone was in agreement, the teacher, the physical therapist. Then, when it wasn't happening and I went to the school to complain, there was no one in sight to help me out. No one remembered those agreements and I had no proof that they had ever promised me those services for my son. After that, I learned my lesson. I don't leave that meeting until everything I feel he needs is written down. If they say they'll add it later, then I tell them that I'll sign the IEP later. You only get to fool me once."

2. It must contain annual goals and short-term objectives for your child's progress in school with a timetable for reaching each objective.

3. It must be based on the needs of your child, as determined by a formal assessment conducted at least every three years.

4. The IEP should be developed by a team representing various viewpoints and areas of expertise. The team should involve school personnel who work with your child directly. If the IEP meeting involves a small group, the FOUR people who must be present are:

· a regular classroom teacher,

· the special education teacher,

· the parent(s), and

· a representative of the school district. If transition needs are being considered, (age 14 through 21), the student must be invited.

5. Parents must be invited to attend the staffing conferences, which are held at a time and place agreeable to both school and parents. Evelyn also emphasizes that parents can take the IEP home and bring it back later. She adds,

 "The school may not be happy if you do this. They may try to say that it would be inconvenient for them and they have gotten all these people together and all that and try to make you feel guilty about taking your time. For me, if I just feel I need to think about it for a while, maybe go home and discuss it with my son and my husband, then I tell them, 'Well, I just need a little more time. I don't feel comfortable signing it write now.' Parents need to know that. You don't have to sign the IEP right now. As an educator myself, I am happy if a parent is taking the IEP that seriously, even if it does mean for me coming back for another meeting. "

An IEP must contain, “what is special about special education”. That is, how will the regular educational program be changed to meet your child’s needs? There are dozens if not hundreds, of modifications that can be made. These include everything from having a longer time to complete tests or assignments to being able to give oral reports instead of written ones to highlighted textbooks to summary sheets or outlines of the most important points to – well, if you need more ideas than that, you would really love the School Years workshop, you can find it here at

http://www.spiritlakeconsulting.com/DA/school_years/index.html
We will also be offering a three-hour workshop on Special Education Rights, free through December, 2007. If you would like to arrange a workshop for your school or parent group, call Dr. Erich Longie (701) 351-2175  
E-mail: ericstev@spiritlakeconsulting.com








� NTIA (1999) Fact Sheet: Native Americans Lacking Information Resources.
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